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ABSTRACT 

The suggestions presented in thi s publication are 
designed to assist principals in improving school effect iveness 

through a well-planned , well-executed program of staff supervi sion 

and curriculum development. The dociiment is organized into four major 
areas. First^ the need for the principal to provide strong curriculum 
leadership through establishing achievem^ top priority^ 

act ively part icipating in curriculum committees^ and establishing 
nonbiased student evaluations is addressed; Second, suggestions are 
made as to how a principal can communicate high expectations for 
student and teacher performance through ehcburagihg and rewarding 
excellence , ihbhi tor ihg ihstructibh and conducting staff evaluatibhs, 
and suppbrtirig staff development . Next, how to encourage equity and 
excellence thrbugh administrative prbcedures_ siich as reviewing 
scheduling and grouping procedures, arid establishirig ari orderly 
atmosphere is discussed. Arid finally, ways that a priricipal cari help 
to mairitairi a positive school climate through encouraging teachers to 
cbmniunicate with parents and encouraging parent participation are 

cdnsidered . A " self -assessment "scale and a "prior ity for 

improvement" scale for each item in the four areas facilitate use of 
the material for planning purposes. (CMG) 
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INTRQDUGTION 

III till' past niiiiiy ediiciiiors and rosoarchors coiu'linled that studeni achiovement (le])ended on family background I'litluT than 
on whiMv a siiidrni \mi to scliool. New rosoati'H makes it clear that schools do make a diOerenco. High achievement can he directly 
linked lii the ijiiality of the school cliiiiiite; And researchers are now able to tell as what factors characterize those eilective schools. A 
primary factor is the strong leadership of the school principaljhis isdomonstrated by emphasis on curriculumjniprovemeni along 
wiili high expectations for both teachers and students (Grain, Mahard and Narol, 1981; Cross, 1981; Carney, 1979 a,b,c,d; Edmonds, 
IIITH; (loitfredsiih and Daiger. 1979, Forehaiid and Hagosta, 1976; St. John, 1975; and Tilrnage, 1972), 

The suggestions presented in this publication are designed to assist principals in improving school eifectivcness through a 
welj-pianned, \vell-e.\eciited program of staff .supervision and curriculum development. These suggestions are ba.sed on a can^ful 
review ami synthesis of educational research from two sources: tli-^ literature on eiredive .schools and the literature on equity iri 
ediiciiiiitn. Tliniiigh this synthesis we have formulated a research-based strategy list designed to assist educators in providing 
effective education for all .students. 

As you review the information belowyou will become aware of two factors underlyingall statements, First, theprincipal needs 
til be involved in all .school activities; .setting goals, establishing high e.xpectatitin.s. participating in the wtirk of curricalnm 
coniniitlees: developing in.stractional programs, attending stall' development programs and monitoring instruction. And second, the 
principal cannot create an eilective .school alone, The active support of the entire stall, student body and conmniniiy is necessary. 

"The Hffective Principal" u organized into four major areas: 

• providing strong curriculum leadership 

• cominuniciiting high expectations for all teachers and students 

• developing administrative procedures that encourage equity and excellence 

• mobilizing coninninity resiiiirces 

To use this as a planning document, principals should read each item and indicate how successfully it i.s being implemented in 
their schools according to the scale in coliiinn 1. In column 2, principals indicate the priority of this goal for improvement, 
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i. How can a principal provide strong curriculum leadership? 

Tlu'rc an- Ijinr iiiajor areas in whidi cliocti vo principals donjoiistriitt- curriciiliiiii toiiclurship; ( 1 ) cslaHlisHin^; sludt'iit achievcineni 
as a priority. I'Ji ai'iivi'ly participaiiiiK in cmTicuiuni committet's, and CD initiating tionbiiisod stiidont cvaluatiiins. 

t'PPi'opriato numeral to indicale.llic extent to which you have succcedod in 
priority for improvement you consider this to be. 



• Ivstalilishiiii,' student achievement as a top priority, 

- ■ With the entire faculty lor by departments at the sec- 

ondary level! devekij) ii hiission statement that em- 
phasizes the importance of encoaraging the achievement 
of all students. 

- Develop niea.siii'able {;oals and common performance ob- 
jectives for all students and teachers based upon the 
stated, a|,'reed-up()ii mission, 

- Collect, analyze, utilize and disseminate data on student 
eitrtillniehls and achievement to use as a basis for edu- 
cational programming, 
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- ni'vclopniont of procedures to assure that curriculum is 
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■ Reviewing and explorin),' instructional strategies for 
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- With faculty and slafT members, design an gverall.evalu- 












ation system to assess the degree to which curriculum 
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- Provide in-service trainingto assistall teachersih under- 
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Knsiiro tluii student evatiiation proced ires are non- 
discHiliiiiatoi'y. huiltifaceled iind holsblel} depehderil on 
standardized tests; Bai* edaciitional decis ons upon stu- 
dent proiiles that include parent, student and teacher 
recotiimendations as well as classroom tests and interest 
invoiitories; 

Kstablish a policy that assures periodic reassessment of 
placenient decisions, Encourage and support appropriate 
changes in student placement, 

Clearly inform students about the purpose of each stan- 
dardized and classroom test and be sure that students are 
tniini'd in test-taking skills, 

Provide alternative mechanisms for testiiig students of 
limited English-speaking ability. Several tests (e;g;, 
Wt'chsler Intelligence Scale for Children, Comprehensive 
Test of Basic Skills, and Group Inventory for Finding 
Creative Talent) are published in Spanish, Some school 
systems maintain lists of people who can translate mto a 
student's native language, 
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2. How can a prinotpal communicate hiKh expectations for "the performance of all teachers and students? 

PriiinjiiH.s' i'Xj)cd;ilii)iis ("im liiivc a positive oilbct on ilie perfornuinco of both, teachers and students, Research iiulicates that 
''^.''''.'.'.'''^."'.".1^'^^^^^^ ^''^ responsilility to act in ways that cuiiiniiinicate high expec- 

tat ions, I hat con vinci' teachers and students that Mie.v can meet standards of excellence, To communicate hi},'h expectations principals 
.should eniphasi/e the pu,-Mtive. encourage and reward excellence, monitor instruction and conduct stalTevaluatiiins; 

appropriate numeral to indicate the extent to which you have sucreeded in 
iniplenUMi(in),'thefull()winRRoals:liu^()la!nn2icirclethlMiumerah a 
priority for improvement you consider this to he, 
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Selt-Assessriierit 
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- Conduct observations and provide feedback to teachers on 


















their teachitig strategies, instructional materials and 


















students' progress. Provide praise or constructive sugges- 
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-■ Use classroom observations to identify olitstailding 


















teachers and instructional techniques that work; to mod- 


















ify instructional techniques that do network; and to 
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Self- Assess rr 
Modoriiti'ly 




.L_ _ 


.2_ _ A 


.Support in^^ sta^^(^evel()pI^ent that intu^^rates equity aincerns 






in oach topic. 


1 


2 3 


— With faculty uu'mbers, sot priorities for each year based 






oh a eohiprehehsive stalTdevelopmeht heeds assessment. 


i 


2 ;i 


— Integrate equity-related stafT development into regular 






laciilty nieetihgH, department meeiihgs, and .stalT de- 






vel()pnient programs throughout the year. 
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;). Whiit iidminisirative procedures encourage equity aiid excellence? 

}\;s ;«ii'h()()l nianaiicr, the efU'Ctive principal establishes administrative procedares that encoarage both equity and excellence; The 
principal has a responsibility to establish the tone and the standards. This entails overseeing all aspects of the school experience 
which communicate expectations of excellence and eqiiity. Adininistrative procedures should be developed to (1) monitor scheduling 
iihd grollpirit,' procedures, and (2) establish an orderly schdi)! tWmit 

in the first column, circle the appropriate, numeral to indicate. the extent to which. you have succeeded in 
impleinehtirigthe followinggoals. In column 2, circle the humeral which expresses your dpihidn on how important a 
priority for improvement you consider this to be; 



• Review scheduling and grouping procedures to assure equity 
iihd excellence in educational prbgrainmi hg. 

— Encourage students from all racial groups and both sexes 
to participate in alt cUrricular and extracurricular ac- 
tivities; Develop and publicize policies and procedures to 
assure that no student is denied_participation In extra- 
curricular activities because of financial reasons or be- 
cause of transportation limitations; 

— Prepare and disseminate a policy affirming a ccim- 
mitment to integrated education. 

— Review classroom enrollments to monitor the number of 
students by race and sex; 

— Develop procedures that eliminate tracking, e;g;, het- 
erogeneous stratified grouping. 



Self-Assessment 
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Self-Assessment 


Priority for 
Improvement 


To a 

vury uroiii 
Utile Moderjitely Extent 

1 2 3 4 5 


Low High 
12 3 4 5 



— Monitor enrollments In special education and gifted and 
talented programs for disproportionate representation of 
one racial group; If representation is disproportionate; 
establish a committee to review all identification pro- 
cedures and to develop a plan to achieve appropriate 
representation. 

~ To ensure flexible, heterogeneous, integrated gi'ouping 
u'ithin classes, expose teachers to a variety of instruc- 
tional apj3roaches. 

• Establishing an orderly school atmosphere, 

— Establish equitable rules of conduct and attendance for 
stair and students. 



Form a committee to develop a school-wide disciplinary 
■plan that clearly delineates appropriate and inap- 
propriate school behavior and c()nsequehces. The com- 
miltee should follow these steps: 

• draft plan 

• present draft of plan to total staff for reactions 

• incorporate suggestions 

• have total staff approve this version 

• disseminate to students and to parents for reactions 

• incorporate suggestions into the final plan 

• encourage teachers to conduct discussions about the 
plan with students 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 
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1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 
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Monitor disciplinary procodures to ensure eqiial and non- 
discriminatory application. 

Keep accurate records and review data periodically for 
patterns indicating disproportionate disciplinary actions 
by race or sex. 

In faculty and department meetings, allow time for regu- 
lar discussions of how to handle special disciplinary prob- 
lems. 



Self-Assi'ssmeiit 
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•I. How can a principal mobilize community resources to help maintain a positive school climate? 

Ri'search has iiidiniit'd ihai I'oopi'i'ative.relatioiiships with, parents are an important factor contributing to stuclint.s'.achievement. 
Parental support is a key jo t'lleclive schools and to providing the support needed by principals and teachers, To gain community 
involvement that assists the school in iiieeting its goiils, the principal should encourage teachers to conimiiriicate regularly wi*h the 
parents and to develop a plan for ongo.ng parent involvement. 

In the iirst column, circle the appropriate numeral to indicate the extent to which you have succeeded in 
implemehtingthe followinggoals. In column 2,circle the numeral which expresses your opinion on how imporlanta 
priority for improvement you consider this to be: 



• Kncoui aging teachers to communicate with parents. 

■ - Work with teacher.; to review strategies that will make 
pareiit.s Irdni all racial and ethnic group.s feel welcome 
and comlortable at the school; 

- He sure that teachers notify the parents or guardians of 
each child, regardless of race; when their child haK a 
i)ehavior or academic problem. 

- Encourage teachers to meet withati parents at a time and 
place that is convenient for the parents and to com- 
municate regularly with all parents, 

• Designing a plan for (ingoing parent involvement; 

- Converie a committee of faculty and parents pro- 
portionately representative of students from all racial 
and ethnic groups to develop a school plan for parent 
.support designed to improve .student achieverrienl. 
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Improvement 


-To ii 

-Very Clrwit 

litfii' Moduniicly Kxti-nt 

1 2 3 4 5 


Low Hij^'H 
12 3 4 5 



DistHhute the :school plan and discuss it with parents in 
faco-to-.iiice meetings, providing opportunities ibr ques- 
tions. To accommodate all parents, plan meetings at 
school iirid in the community at varidiis hours. The prin- 
cipal and teacher representatives should attend all meet- 



ings, 



To en.sure reaching all parents, arrange for pubiicity 
about the .school plan with local newspapers and radio/TV 
stations. 

Send periodic reminders to parents about upcoming op- 
piirtiihities for parent participation as outlined in the 
school plan, 

Reciigiiize arid reward piirerit participation. 



1 2 3 4 5 



3 4 5 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
12 3 4 5 



CONGlbUDING REMARKS 

Once the a.s.sessment Has been completed, the principal can list those areas which were ranked 4 or.5 lis most important for 
improvement; To experience success and effect change, a principal should select only one or two areas to focus on, concentrating 
energy and resources. 

This process of as.sessmeht, data analysis, setting priorities and planning for change can be repeated with the entire staff of the 
school. When curriculum and approaches to discipline are developed and supported by the facility of a school, students' achievement 
increases. 

This booklet can thus be used as the basis for effective planning by the principal, for .setting Individual objectives and for 
establishing the school's goals for the upcoriiirig yeai". 
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